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A new website ...

GO SYSTEM International just opened its new
website. This site intends to be clear easy to visit
and hopes make you feel like knowing more about
GO training programs and consultants network.

You will find there the opinion of the participants
of the companies who chose GO SYSTEM
International and their managers about GO
training programs.

Your remarks and suggestions are welcome (use
“contact us” for it).

Pascale CROUU
Marketing Manager

Non-directivity and
eclosive pedagogy”

Is it six of one and half a
dozen of the other ?

By AndrZ Coenraets, the eclosive pedagogy designer

Is it enough not to be directive, as many people think,
to be non-directive?

As if avoiding to give orders or using active methods
would allow you get a non-directivity diploma .

To understand non-directive thought rightly, could I ask
you to go back to the origin. Carl Rogers® seemed to be

a sensible man : born from a Christian family (his father
was a clergyman), he was member of youth
organizations, settled disputes between young people
and between congregations. Then, trained for teaching,
he worked with children in a medical children centre,
took interest in clinical psychology. He then was the
managing director of a medical children centre,
deepened his practice of psychotherapy, and thanks to
his works in this background, he developed a non-
directive practice.

Non-directivity was not thus developed inside
companies, neither at school, but in the therapeutic area
where the main purpose is not to promote action, but
relationship with oneself and other people.

For Carl Rogers, the way of developing people was
neither included in a scientific content, but in practice,
nor in a rigid acting method, but in the person itself:
that is the reason why it is called “non-directive” therapy
or more positively “client-centred” therapy.

(%) Carl Rogers (US : 1902-1987).



As man was the centre of his activity and people
development is very close to teaching and groups’ life,
Carl Rogers was interested in those matters. In 1966, he
wrote his book “Teach and learn”. From that very
moment, his client-centred position reached Europe.
Main French speaking pioneers were : André de Peretti,
Max Pagés, Daniel Lebon® ... and probably some others I
have not known personally.

In the preface of “Freedom to learn” Carl Rogers
published in 1984, Daniel Lebon wrote : “Being before a
‘master in thinking’ the teacher becomes the one who
makes learning easier”.

The non-directive teaching (otherwise called “learners
centred”) opponents, even if not numerous, fed hot
discussions from the early seventies. Some discussions
are still alive.

The main grievances were probably:

- The teachers loss of power compared to a
passive looking attitude considered as a
“laisser-faire” attitude. It is assuredly a bad
interpretation of the teacher’s attitude, the non
intervention of whom cannot be judged
automatically as a non-directive one.

- The limit attributed to this pedagogy, as it is
focused on the relational and emotional area, to
be unable to take real learning in charge.

On the whole, those debates where probably useful for
deepening reflection on the subject, but they also
allowed the birth of a generation of inexperienced
teachers. They found in specialists disagreements some
justification to their deviations mainly to avoid any self
development and training.

They thus deprived themselves from the irreplaceable
experience that consists in living as their own “client”
and developing their relationship with ... themselves !

Thus, their way of manipulating people unconsciously
was often dangerous, disconcerting and sometimes
disastrous.

Such a deep change in personal attitude for therapists
as well as for teachers and groups’ trainers can’t be
achieved only by intellectual understanding of this
attitude expression. It can be summed up as follows:

- Welcome and not take initiative

- Mainly be centred on living more than on facts

- Take interest in the person rather than in the
problem

- Respect the person, make her shine rather than
aim to shine by oneself,

- Make the communication easier rather than aim
to (or make) revelations

It can seem simple ..., but though 40 years of practice, I
don’t have found something more difficult to hand down
satisfactorily enough.

% Daniel Lebon (Belgium) who, from 1961 to about
1970, has trained me in non-directive pedagogy and
general semantics.

One of the difficulties can be the time (sometimes
several years) necessary for the teacher or the trainer to
have the opportunity to discover he is more useful being
non-directive. If he doesn’t discover that he can be
overrun again by his old habits.

The eclosive pedagogy is completely faithful to non-
directive attitude, understood as “client centred”. It is its
training driving force that develops the “client” wish, his
initiative and his way of mastering his discoveries in
order to achieve permanent results.

If non-directive attitude first favours relationship, the
eclosive pedagogy richly uses this result to obtain that
the technical content of training be experienced and
asked for by the “client” as a need, a personal curiosity
to fulfil.

The main feature of non directive pedagogy is assuredly
the “situations evocative support”, i.e. a sort of novel
that proposes tied up situations in a context of
increasing complexity. Such situations are used to fuel
the pedagogical engine of each participant thanks to
identification, projection, analysis and decision taking.
Some tools are then offered.

Even then, the teacher or the trainer avoids restraining
each participant initiative.

If you suppose this is successfully achieved, without
intervening as “a knowing master who teaches an
ignorant pupil”, you will nevertheless take individual
expectations into account. Isn’t it a good practice to
offer to each of them to share their discoveries with the
others? He will be proud of his contribution and pleased
to enrich himself of what he receives.

At last, to lead to action, short term commitments are
individually taken, those commitments being
accompanied, stimulated, encouraged, eventually re-
activated not only by a “coach”, but also by the whole
group of participants

This mechanism thus works

as a clock apparatus where
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The “eclosive pedagogy system” allows neither missing
out a step nor the teacher or trainer being devious.
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You will notice, with both surprise and fear in the
beginning, that this mechanism will be productive in two
differently progressive directions:

- relationship and emotion to ease individual
appropriation, ‘how to behave’ development,
learning sense, ethics,

- know-how and knowledge, in a non classical
order.



Area of know-how and knowledge
Acquired at each step

Area of « how to behave »
acquired at each step

This diagram represents proportional areas of progress
of “how to behave”, then know-how and knowledge
during the training time. You will notice that first steps
will be used more for general relationship on one hand,
and for “how to behave” relations on the other.

As a provisional conclusion,

Yes, eclosive pedagogy uses non-directive guidance,
client centred, as a master piece of its system,

No, eclosive pedagogy is not solely non directive. Its
riches come from its connection to basic realities of
skills.

The other points we underlined are: the “situations
evocative support”, the reflection sharing, easing tools,
the transposition to actual reality with individual
progress commitment supervised by the trainer and the
other members of the training group.

As it is testified that non-directivity is hardly
transmissible, how can you achieve its complete
transmission, correctly and without deviance?

Training guides have been created for each training
program. As trainers don’t use their skills, but remain
faithful to the pedagogy, a training guide named “step
by step guide” has been created for each training
program. It accompanies the trainer “step by step”
during the whole program course. Trainers are trained
beforehand to use it. Designers are in charge of
producing the guides.

That the reason why eclosive pedagogy is non-directive
for participants and directive for trainers or teachers.
Such a perspective is not in the life habits. It just takes
to reverse the pile or face coin. It is also an effort for
participants who have to respect the general rules of
behaviour ... because non-directivity is, as we have seen,
quite different from not being directive.

André Coenraets



